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Resumen:
							                           


Introducción
. Este estudio cualitativo explora la relación entre el patrimonio cultural inmaterial (PCI) en Colombia, la efervescencia colectiva y la acción colectiva, utilizando el arte como metodología pedagógica en la formación universitaria en psicología social. 
Método
. Se empleó un diseño de análisis temático (Braun & Clarke, 2006). Estudiantes de psicología realizaron 25 entrevistas semiestructuradas con portadores de diversos PCI colombianos, utilizando la técnica de foto-provocación para enriquecer los datos. 
Resultados
. El análisis identificó cinco categorías centrales que caracterizan la experiencia y significado del PCI: Plausibilidad Asociativa, Encuadre, Afirmación Normativa, Identificación Emocional e Incentivos Motivacionales. Los resultados revelan cómo el PCI opera como un recurso dinámico que fortalece la identidad grupal, genera emociones colectivas y motiva la acción para su preservación, ayudando a construir una “comunidad imaginada” cultural. 
Discusión
. El aprendizaje basado en el patrimonio permite a los estudiantes conectar la teoría psicosocial con la práctica, enriqueciendo su comprensión crítica de las dinámicas sociales. El patrimonio se configura como un lazo vital entre la identidad comunitaria y la acción colectiva, destacando su valor como herramienta pedagógica y de transformación social en el contexto colombiano.



Palabras clave: patrimonio cultural inmaterial, acción colectiva, efervescencia colectiva, análisis temático, psicología social, educación.
		                         


Abstract:
						                           

Introduction. This qualitative study explores the relationship between Intangible Cultural Heritage (ICH) in Colombia, collective effervescence, and collective action, using art-based methods as a pedagogical strategy in undergraduate social psychology education. Method. A thematic analysis design was employed (Braun & Clarke, 2006). Psychology students conducted 25 semi-structured interviews with bearers of diverse Colombian ICH traditions, using photo-elicitation to enrich the data. Results. The analysis identified five central categories that characterize the experience and meaning of ICH: Associative Plausibility, Framing, Normative Affirmation, Emotional Identification, and Motivational Incentives. Findings show how ICH operates as a dynamic resource that strengthens group identity, generates collective emotions, and motivates action toward its preservation, contributing to the construction of a cultural “imagined community.” Discussion. Heritage-based learning enables students to connect psychosocial theory with practice, enhancing their critical understanding of social dynamics. ICH emerges as a vital link between community identity and collective action, underscoring its value as a pedagogical and socially transformative tool in the Colombian context.



Keywords: intangible cultural heritage, collective action, collective effervescence, thematic analysis, social psychology, education.
                                








Introduction


Heritage-based learning offers a powerful opportunity to connect psychological theory with lived cultural experience. By immersing students in meaningful community contexts, this approach helps illuminate the social and political dimensions of identity, collective action, and cultural continuity. The present study explores how artistic methodologies—particularly photovoice—can serve as pedagogical tools to deepen students’ understanding of political psychology while promoting the safeguarding and revitalization of Colombian Intangible Cultural Heritage



Social Change, and Pedagogy


Art surrounds us in everyday life and has existed since time immemorial, accompanying humanity throughout virtually its entire history. Humans use art to convey meanings and express ideas, often addressing social and political issues. Because of this, art has become a powerful tool for social change: from artistic movements that have revolutionized aesthetics to works that have sparked debates on social and political matters, art has acted as an agent of cultural and social transformation (Mesías-Lema, 2018). At the same time, many concepts and topics related to society and politics pose challenges in educational settings. The inherent complexity of these areas often makes it difficult for students to fully engage with them, as they are frequently perceived as abstract or distant from everyday experience. Moreover, the failure to recognize students and young people as full political actors can deepen this disconnect, as they may feel that their voices are not taken seriously in political and social spheres. This results in the “invisibilization and stigmatization of anything that is seen as an expression of their supposed lack of maturity” (Bernal-Sandoval, 2022, p. 196), ultimately generating disinterest in political and social issues.





Political Psychology in Latin America: Context and Limitations


In Latin America, political psychology has developed within contexts marked by impunity, social acceptance of violence, poverty, and persistent violations of human rights (Alvarado et al., 2012). In Colombia, this academic field has been particularly shaped by forced displacement, armed conflict, psychosocial trauma, community resistance, and political violence (Molina & Rivera, 2012).

One of the major challenges in Colombia—and in political psychology more broadly—is a crisis of relevance and replicability, which affects the field not only as an academic discipline but also as an applied practice seeking to generate positive social impact (Rincón-Unigarro & López-López, 2024). These structural constraints imply that the discipline faces significant obstacles that, if not adequately addressed, may contribute to a negative perception of its usefulness.

One way to confront these difficulties is to incorporate art and cultural spaces as pedagogical methodologies, allowing students to translate theoretical knowledge into practice and to recognize how their actions can contribute to small but meaningful social changes.





Cultural Heritage as an Artistic and Pedagogical Resource


Several studies describe art as an effective pedagogical methodology because it encompasses a wide range of “creative, cognitive, and practical processes, including the conceptualization, creation, interpretation, observation, use, integration, and reflection on art to understand other areas of knowledge and experience” (Leavy, 2015; Rieger & Chernomas, 2013, as cited in Hunter & Frawley, 2023, p. 14).

Cultural heritage represents one of these artistic and cultural spaces through which students can learn about social and political issues. Dormaels (2012) argues that heritage symbolizes the social identity of a community, making it a “tool for development, recognition, and social legitimation” (p. 19).

An example of how heritage can serve educational purposes is provided by Hochtritt et al. (2017), who demonstrate public pedagogy in the teaching of social justice—addressing themes such as democracy, activism, history, public space, self-awareness, and social literacy—through cultural settings like the Festividad del Señor de Choquekillka, declared National Cultural Heritage of Peru in 2008. Heritage sites and expressions are distributed worldwide, including numerous cases in Latin America. Colombia received its first UNESCO World Heritage designation in 1984 with the Port, Fortresses, and Monumental Ensemble of Cartagena. By 2024, the country had become a rich heritage landscape, with nine World Heritage sites (six cultural, two natural, and one mixed), fourteen internationally protected intangible expressions, and eleven additional sites on the State’s tentative list for future nomination. Collectively, these elements form a core of Colombia’s identity, recognizing not only the nation’s past and present cultural richness but also expressing a vision of the future we aspire to build.





Heritage, Climate Change, and the Construction of Imagined Communities 


Processes associated with climate change and social acceleration pose significant challenges for the safeguarding of cultural heritage, as they alter the conditions that enable communities to participate in its management. In this context, creating opportunities for people to know and value heritage becomes a promising avenue of intervention, positively influencing the well-being of those involved in cultural and natural expressions, as well as supporting the transmission and reaffirmation of their identity-related meanings. This raises important questions: How can we strengthen the ties and bonds between members of a society and the human expressions embedded in heritage? How does participation in ICH activities contribute to the cultural construction of global identities and the formation of an “imagined community” in the form of an inclusive city?





Pedagogical Design: Identity, Collective Effervescence, and Photo-Elicitation


This context—together with the earlier discussion on art—creates opportunities for pedagogical activities that engage students through the artistic and cultural expressions present in Colombia’s heritage. For this purpose, a course was designed with the objective of generating scientific work aimed at understanding and valuing World Heritage, and at safeguarding its existence and renewal through innovation and art, using photo-elicitation as an “artistic” methodology.

Throughout the course, students learn concepts such as the Extended Social Identity Model of Collective Action (van Zomeren et al., 2018), which helps explain how group identity shapes collective behavior. This is central to the class, as group identity and a sense of belonging to a particular community influence how cultural and natural heritage are perceived, valued, and protected.

Another key concept is collective effervescence (Durkheim, 1915), given that many heritage expressions involve collective gatherings and celebrations in which participants may experience a heightened sense of shared emotion and social unity.







Method




Study Design


According to Sampieri et al., (2018), qualitative research allows for an in-depth understanding of a phenomenon through the perspectives and viewpoints of individuals, groups, and communities, enabling the discovery, construction, and interpretation of a “reality.” This study examines the perspectives of people, groups, and communities who have had close contact with heritage expressions in Colombia, with the aim of understanding, valuing, and fostering a sense of identity with these heritage elements. Such identity processes are essential for the preservation and promotion of heritage, which symbolizes the social identity of a community (Dormaels, 2012).

The scope of this research is descriptive, as descriptive studies—following Hernández et al. (2014)—identify and give meaning to the characteristics of groups or communities. This type of approach provides specific information that can benefit small communities that are often overlooked in large-scale studies.


Context and Participants


The participants in this study were 25 individuals interviewed by students enrolled in the course “Heritage, Ritual, and Memory” at Universidad de La Sabana. The study was conducted within the broader context of Colombia’s cultural heritage.

The heritage expressions selected by the students included: (a) collective rituals such as the Barranquilla Carnival and the Holy Week Processions in Popayán; (b) musical traditions such as Vallenato and the Festival de la Leyenda Vallenata in Valledupar; (c) traditional music of the Pacific region; (d) institutions that embody cultural values, including the architectural legacy of Rogelio Salmona and the Bogotá University City; and (e) traditional handicrafts for peacebuilding at the Casa de la Paz.





Data Collection Techniques and Instruments


Following Chabay (2020), a semi-structured interview was prepared to ask participants about their mode of participation, past emotional experiences within their respective heritage expression or collective encounter, their evaluation of the values currently attributed to the event, their views on the future development of the heritage expression, and examples of social change occurring through the work of artists and cultural practitioners.

To complement the interviews, the method of photo-elicitation was used, combining verbal inquiry with photographic stimuli. This technique allows interviewees to experience a “deeper evocation” through the images presented, prompting richer reflection and emotional expression (Harper, 2002). Between two and three photographs were selected for each thematic aspect to ensure a well-developed interview process (Thompson et al., 2008).

Photo-elicitation was chosen because photography can stimulate memory and elicit more emotionally grounded responses from participants (Harper, 2002). An additional advantage is its usefulness for scientific dissemination, as it provides future readers with a deeper understanding and visual representation of the heritage expressions under study, and serves as an effective tool for supporting the comprehension of scientific texts (Gómez-Ollé, Muñoz, & González-Ortiz, 2021).





Procedure


As mentioned earlier, the course introduced central theoretical concepts such as the Extended Social Identity Model of Collective Action (van Zomeren et al., 2018) and collective effervescence (Durkheim, 1915), which help explain the social behaviors and phenomena that occur within heritage settings. Additional recommended topics included Social Cognition and Perception (Oeberst & Imhoff, 2023), Social Identity (Scheepers & Ellemers, 2019), Social Representation (Elcheroth et al., 2011), Theories of Human Action (Eyster et al., 2022), Intergroup Contact (Hässler et al., 2021), and Group Emotions (Goldenberg, 2023). After grounding students in the necessary theoretical framework, they were instructed to design a research project to be presented at “ExpoPaz,” an event hosted by Universidad de La Sabana. For this presentation, students were required to produce a scientific dissemination product and select a photograph—either taken by themselves or by one of their interviewees—that illustrated the need to safeguard cultural heritage. To achieve this, students contacted individuals who were “position-takers” and decision-makers involved in the safeguarding of Colombian heritage expressions. These participants needed to have close, firsthand experience with cultural heritage in order to provide depth and richness during the photo-elicitation interviews. During the first half of the semester, students adapted the instrument battery proposed by Da Costa et al. (2023). This battery assesses the antecedents and consequences of participation in collective action events, representing both the Extended Social Identity Model for Collective Action (ESIMCA) and the Durkheimian model of collective effervescence. Students were required to develop a rationale supporting the application of this instrument to their selected heritage expression, a process that involved identifying forms of collective action and/or social movement behaviors associated with each expression.       

To implement the photo-elicitation method, students received specific training that covered its historical background, main exponents, illustrative examples, and guidance on the types of photographs they should obtain—ideally images depicting the contexts in which participants live or work, and that carry a personal story capable of evoking memory. The purpose of these photographs was to deepen the interview, as visual stimuli can trigger richer recollections and more detailed narratives from participants (Ortega-Alcázar, 2012). For this reason, a brief session of focused participant observation was conducted (Álvarez & Íñiguez-Rueda, 2016). This allowed students to become familiar with the environments of the “position-takers,” enabling them to select photographs that held personal significance for the interviewees and, consequently, elicited more meaningful stories during the interview process.      

During the interview, the selected photographs were incorporated as stimuli, with two to three images chosen for each thematic aspect in order to ensure a well-developed conversation (Thompson et al., 2008). The photographs and questions were designed to assess five dimensions related to the experience, meaning, evaluation, and narrative of the heritage expression: context, past, present, future, and reflexivity. The context dimension explored the interviewee’s role or relationship within the collective action or social movement associated with the heritage expression. The past dimension sought a narrative of emotionally significant experiences linked to participation in the collective encounters surrounding that heritage. The present dimension examined the current function, purpose, or meaning of the collective action or movement related to the expression. The future dimension asked participants how they envisioned the future of the heritage expression and what aspects of the associated collective action should change. Finally, the reflexivity dimension invited participants to reflect on what researchers should consider when seeking to understand what occurs within collective action linked to heritage expressions. After completing the interviews, students were required to select one photograph—either taken by themselves or by the interviewee—that conveyed the need to safeguard the heritage expression.   

After completing the interviews and photo-elicitation process, students were required to prepare their final project for ExpoPaz, where the best submissions received formal certification. Each project needed to include three components: (1) a scientific dissemination product; (2) a framed “heritage safeguarding” photograph selected from the interview process; and (3) a peace and justice document explaining how the selected heritage expressions can contribute to the development of positive peace.





Data Analysis


For the thematic analysis, the interviews conducted with the position-takers were used. Each interview lasted, on average, one hour, and all were conducted and audio-recorded in locations chosen by the participants. Following Braun and Clarke’s (2006) stages of thematic analysis, the recordings were transcribed and analyzed inductively using Atlas.ti through six steps: (a) familiarization with the data, (b) generation of initial codes, (c) searching for themes, (d) reviewing themes, (e) defining and naming themes, and (f) producing the report.







Results




Overview of Thematic Categories


The thematic analysis of the interviews focused on five main categories drawn from Chabay et al. (2019): Associative Plausibility, Framing, Normative Affirmation, Emotional Identification, and Motivational Incentives. Each of these categories revealed different aspects of participants’ experiences, the significance of cultural identity, and the ways in which traditions and practices are perceived and sustained within specific contexts. Together, they highlight the importance of these heritage expressions and their associated collective encounters.


Table 1 presents the themes, their corresponding definitions, and indications for when each code should be applied.




Table 1









	





	
Table 1




	
Coding Manual for Themes Within the Analysis




	
Theme

	
Definition

	
Code

	
Subthemes

	
When to Use




	Associative Plausibility
	Associative plausibility refers to the credibility of a statement or argument based on its coherence and connection with prior knowledge or established beliefs.
	PA
	·         Related Personal Experiences
	Comments that validate an idea based on prior experiences or that integrate new concepts with existing ones.



	·         Prior Knowledge



	·         Collective Memory



	Framing
	Assesses whether the narrative reflects meaningful aspects of the context and connections to group or network identity, thereby providing relevance for its intended audience.
	E
	·         Cultural Identity
	When the narrative is clearly framed within the group’s meaningful context and reinforces its identity.



	·         Social Context



	·         Historical Context



	·         Economic Context



	·         Environmental Context



	Normative Affirmation
	Assesses whether the narrative is consistent with the existing norms of the target group. Normative affirmation refers to the inclusion of judgments or norms about what is considered correct or acceptable within a given social or cultural context.
	AN
	·         Descriptive Norms
	When the narrative aligns with the group’s moral and ethical principles. Also use this code when the narrative reinforces behaviors or values accepted by the community, and when it expresses disapproval of actions or ideas that contradict the group’s norms.



	·         Prescriptive Norms



	·         Norm-Challenging Statements



	Emotional Identification
	Assesses whether the narrative emotionally resonates with its audience, eliciting positive emotional responses toward the group’s intentions.
	IE
	·         Personal Emotions During the Event
	When the narrative carries an emotional tone or elicits an emotional response. This is especially relevant when the interview content may provoke empathy, interest, or other emotional reactions.



	·         Collective Emotions



	·         Self-transcendent emotions such as awe, kama muta, and moral elevation



	Motivational Incentives
	Assesses whether the narrative connects to individual or group identities in a way that provides justification and motivation for recipients to accept the message.
	IM
	·         Identity Reclamation
	When the narrative provides incentives or reasons that motivate the audience to adopt certain behaviors or viewpoints.



	·         Inspiration for the Future



	·         Commitment to Education



	·         Economic Motivation


























Associative Plausibility





Related Personal Experiences



Many interviewees maintain a very close connection to heritage expressions, and therefore much of their narrative emerges from their own lived experience. By linking their personal history with the heritage practices, the narratives become intimate and meaningful. These personal accounts convey a sense of belonging and show how heritage has shaped their lives, helping students understand that heritage is not a distant tradition but a set of practices that constitute people’s everyday identities. This individual connection allows students to see these traditions not as abstract concepts but as real lived experiences.

“Mira, desde muy niño nosotros en la ciudad de Barranquilla vivimos el carnaval. Tú ves al niño que está de brazos y pasan por las calles unos tambores tocando y sonando la música de nuestra, de la Costa Caribe colombiana, y tú ves que el niño, sin necesidad de que le estén enseñando, ya cuando está grandecito, de tres, cuatro años, ves niños tocando tambores, sin necesidad de que le hubiese un profesor o un maestro, simplemente por escuchar el sonido que es propio del carnaval, de los ritmos propios del carnaval, al escucharlo, wow, eso es maravilloso”.


[Since we were very young, in the city of Barranquilla we lived the carnival. You see a baby in someone’s arms while drums pass by on the street, playing the music of the Colombian Caribbean Coast. And without anyone teaching them, when children are three or four years old, you already see them playing drums—no teacher needed—simply from hearing the sounds of the carnival, the rhythms of the carnival. When they hear it… wow, it’s wonderful] 


(Author’s translation; Carnaval Barranquilla, CB2)






Prior Knowledge



This subtheme provides a solid and reliable foundation of the knowledge that interviewees have acquired formally and/or informally about the heritage. It highlights how this knowledge accumulates and is transmitted from one generation to the next, enriching the description, interpretation, and appreciation of the heritage. This allows for a deeper exploration of heritage through a contextualized lens, thereby imbuing it with meaning on multiple levels and valuing the history and complexity surrounding it. The excerpts in which interviewees describe how they learned about the heritage—whether in formal or informal settings—demonstrate that this knowledge is not limited to passive observation but requires a progressive immersion in the cultural environment.

“Popayán es una ciudad, ha sido una ciudad y es una ciudad muy religiosa. Desde que uno estaba pequeño, se formaba para esperar la época de la Semana Santa. Por eso están las procesiones chiquitas también, que es cuando salen los hijos, los nietos, de los que hemos vivido y somos de Popayán. Es una tradición y que nosotros hemos podido participar porque es algo que siempre lo vamos a llevar con nosotros.”


[Popayán is a city that has been—and continues to be—deeply religious. Ever since one is a child, one grows up waiting for Holy Week. That is why the small processions also exist, where the children and grandchildren of those of us who have lived in and are from Popayán participate. It is a tradition in which we have been able to take part, because it is something we will always carry with us]


 (Author’s translation; Procesiones Popayán, PP1)






Collective Memory



Narratives that draw on a group’s collective memory can strengthen identity and the sense of belonging. Evoking this shared memory positions heritage as a narrative that transcends generations and functions as a symbol of cultural continuity. In the interviews, participants mention specific elements—such as the pasos of Holy Week or the instruments used in vallenato—that act as symbols of resistance, faith, or joy. For instance, vallenato rhythms are not merely music; they are a storytelling vehicle that conveys rural life, struggles over land, and human relationships—all of which form part of the collective memory. This illustrates that many of the symbols used in heritage expressions carry deep meanings, functioning not only as material legacy but also as tools that keep collective memory alive in an accessible and emotional way. The following excerpt highlights the importance of collective memory in the architectural legacy of Rogelio Salmona:

“Pues, claramente afectaría, no solo con la propia historia, la historia de la arquitectura. Eso es un tema ya de posibilidad importante. Porque, pues, sencillamente un edificio es un testigo y de lo que ha pasado en la historia de una civilización. Pero si nos vamos más desde el punto de vista de los seres humanos, de las comunidades que usan o que viven el edificio o que lo viven, pues también es destruir un poco la memoria colectiva, que definitivamente es lo que hace que la gente también pueda sentir pertenencia a un lugar”


[Well, it would clearly have an impact not only on history itself, but on the history of architecture. That is already a matter of significant importance. Because, quite simply, a building is a witness to what has happened in the history of a civilization. But if we look at it from the perspective of human beings—from the communities that use or inhabit the building—then its destruction also erases part of the collective memory, which is ultimately what allows people to feel a sense of belonging to a place]


(Author’s translation; Rogelio Salmona, RS3)







Framing





Cultural Identity



Cultural identity emerges as a central element in the interviewees’ narratives; they view their heritage as a reflection of their sense of belonging and personal pride. The interviewees do not only speak about carnivals or religious and folkloric celebrations—they also express how these traditions shape their identity and what they mean for their communities. This connection between personal, collective, and cultural identity is fundamental, as it demonstrates how heritage is crucial for both individual and group identity among the people and communities represented. Therefore, cultural identity functions not only as a bond but also as an anchor that emotionally connects interviewees with their roots and provides them with a sense of belonging to their social environment. In other words, in a modern, globalized context marked by constant change, cultural identity offers a sense of continuity, turning cultural heritage into a stabilizing reference point that helps individuals understand who they are. It helps create a collective identity based on social activity and collective encounters:

“hemos sido eso, somos todos eso, y eso es lo que como te dije ahorita, lo que significa este mundo, eso es lo que somos. Ese hecho de ser caribes, y de ser caribe colombianos, tiene una connotación especial, y el carnaval definitivamente contribuye a reafirmar esa identidad única”


[We have been that, we are all that, and that is what—as I told you earlier—this world means; that is what we are. This fact of being Caribbean, of being Colombian Caribbean, carries a special connotation, and the carnival definitely helps reaffirm that unique identity]


(Author’s translation; Carnaval Barranquilla, CB1)






Social Context



Heritage emerges as a social construction that is maintained and valued through the interaction of community members. The interviewees highlight the importance of the community in preserving and sustaining heritage, emphasizing how social unity and solidarity strengthen cultural transmission. This social environment helps illustrate how heritage depends on collective collaboration, as seen in the organization of collective events, which require the active participation of different community sectors. The preparation of costumes, musical rehearsals, and the decoration of public spaces involve people of all ages and occupations, creating a collaborative setting that reinforces social bonds. Thus, the community is not merely the place where traditions occur; it also acts as their provider and protector.

At the same time, narratives situated within the social context reveal how power dynamics and interpersonal relations shape community life. Themes related to poverty and inequality show how social structures influence the distribution of power and resources. In this sense, the social context enables a critical understanding of the nature of social injustices and how to contribute to their transformation, framing politics as a dynamic and ever-changing process.

“ahí hay un problema tangible, real, que teníamos para ese momento, era la agudización de una crisis presupuestal, porque cuando se promulga la ley 30, entonces hay unos malos cálculos y ese mal cálculo hace que anualmente se incremente el presupuesto que destina la nación para la universidad, pero que no se aumente en realidad con los gastos que está teniendo… hicimos las cuentas y el movimiento universitario del 2018 se centró en eso, en la falta de presupuesto”


[At that moment we faced a tangible, real problem: the worsening of a budgetary crisis. When Law 30 was enacted, there were miscalculations, and those miscalculations led to annual increases in the national budget allocated to the university, but not in line with the actual expenses it was incurring… we did the math, and the 2018 university movement focused precisely on that: the lack of adequate funding]


(Author’s translation; Ciudad Universitaria, CU[JV1]
[JV2] 3)






Historical Context



The interviewees situate their narratives within a historical frame that shows how heritage has been shaped by events and processes of change. This temporal perspective helps students understand heritage not as something static, but as a living construct that evolves over time in response to historical transformations. Observing how heritage adapts to past events highlights the resilience and flexibility of cultural practices in the face of adversity. At the same time, it allows us to identify the roots that enabled the development of heritage and how these roots remain embedded in the community’s identity. Heritage does not emerge in a vacuum; it is the product of continuous interaction with social changes and historical events that have shaped the identity of the group. The following quote illustrates how collective ritual fosters an inclusive identity and its continuity:

“se iba amasando por quinientos años de mestizaje y que finalmente desembocan hoy en día en un marco que se llama Carnaval de Barranquilla todas esas celebraciones históricas y todo ese contenido cultural étnico, que tiene un potencial inmenso de humanidad, se convierte en un punto de encuentro que refleja de lo que hemos sido y del intenso mestizaje de que tenemos de quinientos años de historia que tenemos en el caribe”.


[It was shaped over five hundred years of mestizaje, which ultimately converges today in what we call the Barranquilla Carnival. All those historical celebrations and all that ethnic and cultural richness—with its immense human potential—become a meeting point that reflects who we have been and the profound mestizaje that defines our five hundred years of history in the Caribbean].


(Author’s translation; Carnaval Barranquilla, CB1)






Economic Context



The economic dimension of heritage becomes evident when interviewees mention its impact on local economies, tourism, and employment. These narratives position heritage as a community resource—one that can generate opportunities and, in turn, contribute to local economic development, thereby reinforcing its preservation and promotion. Interviewees frequently highlight that, when discussing tourism and the local economy, heritage festivities and events—such as the Carnival—renew not only the sense of identity but also stimulate commerce and economic activity in the region. Such events attract national and international tourists who consume products and services, channeling resources to merchants, hotels, restaurants, artisans, and other economic actors. This economic context illustrates the interdependence between culture and economy, showing that heritage can acquire a tangible and practical value by generating economic well-being within the community. It therefore becomes an important economic asset for the region. This activity also contributes to building and sustaining the city as a positive “imagined community”:

“Entonces pues, sin las procesiones, yo digo que el esplendor de la Ciudad Colonial y Ciudad Blanca se acabaría y económicamente golpearía mucho la ciudad porque acá no hay industrias como tal. Entonces el trabajo o la parte económica es casi como informal o emprendimiento. Entonces acá conseguir trabajo es muy difícil para un profesional, entonces toca emprender y si no hay un flujo de dinero, ese dinero que esté entrando, pues no sé qué pasaría con Popayán”.


[So, without the processions, I would say that the splendor of the Colonial City and the White City would disappear, and economically it would strike the city hard because we do not have industries here. Most economic activity is informal or based on small entrepreneurship. Finding a job as a professional is very difficult, so people must create their own businesses, and without a flow of money coming in—well, I don’t know what would happen to Popayán].


 (Author’s translation; Procesiones Popayán, PP2)






Environmental Context



Although few heritage expressions have explicit environmental policies, interviewees demonstrate strong awareness of the vulnerability of heritage to environmental change. Ecosystem degradation, pollution, and biodiversity loss affect the natural surroundings and endanger cultural practices that depend on those resources. At the same time, some heritage expressions have implemented public policies aimed at making festivities environmentally sustainable. For example, during the Barranquilla Carnival, reusable bags are distributed and proper recycling practices are taught so that recoverable materials can later be used to create large-scale figures, costumes, floats, banners, and more.

This relationship between heritage and environmental change highlights that as the natural environment deteriorates, cultural heritage can experience parallel losses.

Adapting to environmental change becomes essential for the survival and continued relevance of cultural heritage. Several interviewees noted that in the context of climate change, communities must modify cultural practices to respond to new environmental conditions. This portrays heritage as resilient—capable of demonstrating resistance and adaptability in the face of environmental adversity.

The connection between environmental sustainability and cultural preservation underscores that environmental protection is a necessary precondition for the survival of heritage.

“porque nosotros de la misma forma como tenemos un plan especial para salvaguardar las expresiones propias del Carnaval de Barranquilla, debemos tener también un plan especial para salvaguardar nuestro planeta, para salvar ese espacio antropológico festivo donde esas manifestaciones se expresan, entonces tenemos que cuidar esta ciudad y este espacio antropológico del cual somos dueños todos y por eso se generó este gran proyecto que es de Carnaval Sostenible en donde tratamos de hacer unas buenas prácticas sostenibles en todo sentido para cuidar nuestro planeta”.


[Just as we have a special plan to safeguard the cultural expressions of the Barranquilla Carnival, we must also have a special plan to safeguard our planet—to protect that anthropological festive space where these manifestations take place. We must take care of this city and this anthropological space that belongs to all of us. That is why this major project, Sustainable Carnival, was created, through which we seek to implement good sustainable practices in every sense in order to protect our planet].


(Author’s translation; Carnaval Barranquilla, CB3)







Normative Assertion





Descriptive Norms



Descriptive norms reflect the collective and organic character of cultural heritage, showing that certain practices persist and are reproduced simply because they are part of everyday life and the shared value system of the community. These norms are essential for the continuity of heritage, as their strength lies in the naturalness and sense of belonging they generate among those who practice them.

Interviewees frequently refer to how traditions—such as dance routines, awards, prosocial behaviors, or preparations for festive events—are repeated year after year without anyone consciously deciding to do so, simply because “it is the correct way to do it.” One example is how many members of heritage communities give gifts or souvenirs to visitors to make them feel welcomed and to share a part of who they are, something described by interviewees as “something that comes naturally.”

This repetition is organic rather than imposed, creating familiarity and a sense of belonging, and strengthening the relationship between community members and their cultural heritage.

“Mira, te juro que si no hubiese el Congo de Oro se inventaran cualquier vaina, el mango, el plátano, el guineo, el raspado y todo, pero siempre el barranquillero le encanta y le gusta premiar a los suyos, que los suyos se lleven algo representativo. Tú vienes a Barranquilla y te vas de aquí siempre con un regalo, con un souvenir, con algo representativo de nosotros”.


[Look, I swear that if the Congo de Oro didn’t exist, they would invent anything—the mango, the plantain, the banana, shaved ice, whatever—but people from Barranquilla always love to reward their own, to make sure their people take something symbolic with them. When you come to Barranquilla, you always leave with a gift, a souvenir, something that represents who we are]


(Author’s translation; Carnaval Barranquilla, CB2)







Prescriptive Norms


In many collective heritage gatherings, participants are expected to wear certain traditional garments and to behave in specific ways at different moments. Because these norms are formalized and widely recognized within the community, they demonstrate that heritage is sustained through rules that ensure the tradition is preserved in its most respected and authentic form. Heritage thus becomes not only a collective gathering but also a set of established norms designed to protect its essence.

In other cases, cultural practices require participants to act with respect and solemnity, as seen in the processions of Popayán. There are moments or spaces that must be honored in a specific manner, leading the community to define rules of respect that ensure participants behave appropriately. By requiring particular behaviors, these norms help preserve the integrity of the cultural practice and reinforce respect for the tradition as a central value.

“Son muy particulares porque las parrandas vallenatas son más de cantar. O sea, la gente, por ejemplo, es algo que la gente no entiende, que cree que las parrandas vallenatas son para bailar y no, las parrandas vallenatas son más de cantar, uno se siente a cantar y escuchar al músico dar su recital”


[They are very particular because vallenato parrandas are more about singing. People often misunderstand this—they think parrandas are meant for dancing, but they’re not. Vallenato parrandas are mainly about singing; you sit down to sing and to listen to the musician give their performance]


(Author’s translation; Vallenato, V2)




Challenging Norms



During the interviews, participants were asked what aspects of their heritage practices they would like to change, and many mentioned the presence of violence that sometimes occurs during collective gatherings. Interviewees also noted that certain norms exclude individuals who do not meet specific criteria related to gender, age, or social class. Although these norms are traditionally accepted, they can be challenged by those who seek more inclusive and representative participation. Examples include the incorporation of women into vallenato—a historically male-dominated musical genre—or the students’ struggle for their violated rights at the University City.

These reflections show that heritage is both an inheritance from the past and a space of active construction in the present. Practices and rules are not immutable; they adapt to the needs of each moment, both to contextual conditions and to the evolving values of the community. Such questioning encourages a critical perspective that recognizes the importance of cultural evolution and the need for space for change within heritage traditions.

“Quizá de pronto cosas que uno debe corregir, el mal comportamiento, esto de la maicena, esto de la espuma, afectan de una u otra forma el Carnaval, empañen el Carnaval. La violencia, porque no es mentira que detrás de todos estos eventos siempre se generan dificultades con la convivencia, etcétera. Eso debería cambiar, pero las expresiones hay que mantenerlas.”


[Perhaps there are things that need to be corrected—misbehavior, the use of corn flour, the spray foam—these all affect the Carnival in one way or another and can tarnish it. Violence as well, because it is true that behind all these events, issues with coexistence always arise. That should change, but the cultural expressions must be preserved]


(Author’s translation; Carnaval Barranquilla, CB2)







Emotional Identification





Personal Emotions During the Event



During the interviews, participants recounted stories in which they expressed intense emotions and a strong sense of connection to particular experiences, values, or cultural customs, highlighting their cultural identity and their enjoyment of collective gatherings. They described how heritage practices generate an atmosphere of joy and enthusiasm, emphasizing the energy felt during parades, dances, and communal encounters—often referring to these moments as occasions when they “forget their worries.”

Interviewees also mentioned feeling deeply proud of their participation in these heritage expressions, noting how the music, traditional clothing, typical foods, and rituals make them feel connected to something special—something they wish to preserve and pass on. These narratives do not merely provide information about events; they also convey the emotional weight these experiences carry for the participants, revealing what they represent at a deeper personal level and how they help strengthen their identity both as individuals and as members of their community.

“la generación de ese sentimiento cuando se toca pues son sentimientos muy fuertes encontrados porque en la marimba, en ese instrumento está condensada nuestra historia como cultura, nuestros sentimientos, nuestras vivencias y es una historia fuerte porque pasa por la historia de la esclavización, pasa por nuestros antepasados.”


[The feeling that arises when it is played brings forth very strong and mixed emotions, because in the marimba—in that instrument—our history as a culture is condensed: our feelings, our lived experiences. And it is a profound history, because it carries the legacy of enslavement and of our ancestors]


(Author’s translation; Música Pacífico, MP2)







Collective Emotions


This subcategory allows us to understand cultural heritage as a space where individual emotions become intertwined and amplified when shared, creating a profound sense of unity and community belonging. One of the clearest examples of collective emotions is the shared joy that emerges during communal gatherings. This joy intensifies when experienced collectively, generating an atmosphere of enthusiasm and energy that strengthens social bonds. In the interviews, participants describe how, during events such as the Carnival, people sing, dance, and laugh together, producing moments of collective effervescence. They explain how joy becomes contagious and how these encounters offer opportunities to express emotions both individually and as a community.

Beyond joy, collective emotions also include experiences of mourning, as seen in the Holy Week Processions in Popayán, where the community gathers to collectively process the sorrow associated with the stations of Christ until His resurrection. Interviewees also mentioned that when the collective gathering could not take place due to external reasons—such as the COVID-19 pandemic or heavy rains—it generated sadness throughout the community, since the work carried out during the entire year could not be expressed in their most emblematic celebration.

These narratives reveal the power of cultural heritage as a social phenomenon, showing its importance and influence on the socio-emotional climate of the community.

“Llovía mucho y entonces se tuvo que cancelar la procesión. Y el cancelar la procesión para los cargueros y para todos es algo dolorosísimo. Dolorosísimo porque es esperar todo un año para estar cargando cuatro horas y ver que no se pudo hacer, la gente siente una frustración muy grande por no haber hecho ese sacrificio”.


[It was raining heavily, and the procession had to be canceled. And canceling the procession is extremely painful for the bearers and for everyone. It is very painful because you wait an entire year to spend four hours carrying, and seeing that it could not happen makes people feel deep frustration for not being able to make that sacrifice]



(Author’s translation; Procesiones Popayán, PP1)





Self-Transcendent Emotions



For participants, the collective gatherings that take place around heritage expressions can evoke emotions that generate a sense of connection beyond the individual self. These emotions may involve feelings of vastness, majesty, or deep significance, prompting participants to reconsider their place within humanity. In the interviews, participants reported moments of awe when witnessing these heritage expressions. They described how rituals, music, history, unity, and the dedication of the community create a sense of admiration and wonder that leads them to reflect on the importance of heritage for culture, for their own identity, and for humanity more broadly.

Interviewees also expressed feeling moved and inspired—likely experiences of kama muta and moral inspiration—when observing how young people in the community learn the traditions and increasingly dedicate their time to cultural expressions of heritage, such as creating crafts, music, and other heritage elements. These emotionally powerful experiences motivate participants to become more actively involved in the preservation of cultural heritage.

“Aquí en la casa también han venido grupos así grandes estudiantes colegios, que han venido acá a entrevistas, a recorridos de la casa y pues la verdad me ha llenado. me he sentido conmovido por el motivo de que son jóvenes, que ellos vienen a conocer el proceso, vienen a conocer el proyecto y ahí pues se dan de cuenta que las cosas no son así.”


[Large groups of school students have also come here to the house for interviews and guided visits, and honestly, it has been very fulfilling for me. I have felt moved because they are young people who come to learn about the process, to learn about the project, and through that they begin to realize that things are not as they might have imagined]


(Author’s translation; Casa Paz, CP3)







Motivational Incentives





Identity Reclamation



During the interviews, participants described how taking part in collective heritage gatherings becomes a way to resist the loss of cultural identity and to affirm the need to maintain and protect community traditions in the face of contemporary globalization. This serves as a key motivation for community members to participate in such events. These narratives help us understand how cultural heritage becomes a symbol of resistance—one that safeguards the culture and history of a community and provides a tool for asserting identity in the midst of external changes such as globalization.

Identity reclamation also involves recovering and making visible the histories, voices, and cultural practices that have been forgotten or silenced due to dynamics of oppression, exclusion, or marginalization. This process is often situated within a broader framework of cultural justice, allowing the community to keep alive the culture and history that have shaped it over many years.

“cuando los escuchaba cantar en mi pueblo, me llamaba poderosamente la atención y a la gran mayoría de ellos yo les escribí crónicas contando la vida de esa persona que nadie conocía, que por ahí estaba escondida en un monte, por ahí en una finca y componía unas cosas geniales, unas cosas maravillosas y esas cosas maravillosas fueron andando con el paso del tiempo y se convirtieron en el aire musical más importante de Colombia, haber sido considerado patrimonio cultural y material de la humanidad, ese trabajo que hicieron esas personas humildes, vean hasta dónde ha llegado”.


[When I heard them sing in my town, it caught my attention in a powerful way, and I wrote chronicles about most of them—about the lives of people nobody knew, people who might be hidden away in the mountains or on a farm, composing brilliant and wonderful pieces. And those wonderful creations evolved over time and became the most important musical style in Colombia. Being recognized as intangible cultural heritage of humanity shows just how far the work of those humble individuals has come]


(Author’s translation; Leyenda Vallenata, LV1)







Inspiration for the Future


In this subcategory, we observe not only an intention to preserve heritage but also to innovate—to create new forms of cultural expression or adapt existing practices to reach younger generations and align with contemporary values. Interviewees mention that young people are incorporating new musical or visual styles into the celebrations without losing the true meaning of their culture. These innovations not only enrich the heritage expression but also make the celebrations more appealing and relevant for new generations.

Additionally, inspiration for the future includes the creation of projects that foster greater youth participation and support community development, strengthening social cohesion and improving the quality of life for many young people. This type of inspiration often translates into concrete actions to promote cultural, economic, and social sustainability.

“hay que apuntar a los dos ángulos tanto conservar en la región la tradición como apoyar a los jóvenes en sus búsquedas contemporáneas ya que están tocando mucho la marimba cromática… también eso va garantizando por un lado su conservación y por otro lado su evolución, el resto ya son políticas. Digamos si hay buena fe buenas intenciones de políticas culturales que van a apoyar las investigaciones las escuelas los festivales las dotaciones la circulación de los músicos los encuentros todo eso depende de las políticas culturales y obviamente pues de la creatividad de los músicos”


[We must aim at both angles: preserving the tradition within the region and supporting young people in their contemporary pursuits, since they are now playing the chromatic marimba a great deal… This ensures, on one hand, the preservation of the tradition and, on the other, its evolution. The rest depends on policy. If there is goodwill and good intentions behind cultural policies, they will support research, schools, festivals, equipment, the circulation of musicians, and cultural gatherings. All of this depends on cultural policy and, of course, on the creativity of the musicians]


(Author’s translation; Música Pacífico, MP2)





Commitment to Education


This subcategory highlights how interviewees seek to transmit knowledge, values, and practices to younger generations and to others who may be unfamiliar with their culture. This commitment reflects a desire to ensure the continuity of traditions, foster cultural understanding, and strengthen community identity through teaching and learning—positioning education as a key tool for the preservation and transformation of heritage.

Most interviewees have formal professional training related to these topics, including fields such as music, history, architecture, and journalism. They describe organizing workshops, talks, or school programs to teach about the history, cultural traditions, and historical heritage associated with their respective patrimonial expressions. These initiatives foster a sense of belonging and responsibility among participants, especially young people.

Interviewees also encourage researchers and students to continue studying these heritage expressions, noting the scarcity of academic work in this area and promoting further educational and research efforts.

“Y te recomendaría muchísimo que lo siguieras de cerca porque se visibilizan todos estos temas y todas estas discusiones que tú planteas que me parece muy interesante y me parece que alguien tan joven como tú tenga todas estas inquietudes. Me parece pues fabuloso sobre todo porque yo estoy siempre atento a que nuestros jóvenes se interesen por un tema tan clave pero que parece banal como es el carnaval pero que tiene una profundidad humanística y folclórica muy profunda.”


[And I would strongly recommend that you continue following this closely, because all these topics and discussions you raise become visible here. I find it very interesting, and I think it is wonderful that someone as young as you has these concerns. I find it fantastic, especially because I am always attentive to seeing our young people take an interest in a subject as essential—yet seemingly banal—as the Carnival, which in fact carries a very deep humanistic and folkloric significance]


(Author’s translation; Carnaval Barranquilla, CB1)




Economic Motivation



As mentioned in the Economic Context section, interviewees describe how heritage becomes a source of income and economic development not only for individuals but for entire communities. One of the most evident forms of economic motivation linked to heritage is cultural tourism. Events and traditions attract visitors who seek authentic experiences, spend money in the community, and support related sectors such as hospitality, craftsmanship, and local services—generating a significant economic impact.

Interviewees explain how they obtained work as tour guides, artisans, or artists thanks to the cultural importance of heritage practices in their communities. They express that these opportunities provide not only income but also a sense of purpose and identity through their connection to heritage.

This dynamic also allows cultural traditions—such as handicrafts, typical foods, and other heritage-related products—to be preserved, keeping these expressions alive while simultaneously generating economic benefits.

“la camaradería es muy importante y eso implica como una colaboración entre proyectos; como que sabemos que todos estamos trabajando aquí para sobrevivir, para apostarle a la paz también, pero todos tenemos que comer y pagar arriendo entonces yo creo que ese respeto también entre proyectos como que no es una competencia, sino que cada uno está buscando su soporte económico”


[Camaraderie is very important, and that implies a kind of collaboration among projects; we all know that we are working here to survive, to contribute to peace as well, but we all have to eat and pay rent. So I believe that this respect among projects means that it is not a competition, but rather that each one is seeking its own economic support. ]


(Author’s translation; Casa Paz, CP1)









Discussion


The present study explored how heritage-based learning, by immersing psychology students in culturally meaningful contexts, enriches their educational experience and strengthens both their knowledge of political psychology and their critical understanding of social dynamics. The thematic analysis made it possible to identify categories and subcategories that revealed the multiple dimensions through which heritage operates as both a pedagogical and cultural resource.

The main conclusions revolve around how this objective was achieved through the articulation of pedagogy, social psychology, and qualitative research within the context of Colombian Intangible Cultural Heritage (ICH). The findings show that designing encounters between psychology pedagogy and cultural heritage in Colombia provides a context that connects participants’ cultural identity with collective action aimed at safeguarding heritage. A pedagogical approach grounded in students’ immersion in cultural contexts strengthens their critical understanding of psycho-social processes.          

Cultural heritage functions as a dynamic bridge between theory and practice, providing students with a learning experience that transcends traditional approaches. This is evident in the subcategory Prior Knowledge, as understanding this dimension is crucial for students: it shows them that learning about heritage is a progressive process that encompasses both formal education and everyday lived experience. This process becomes a means through which heritage is enriched and validated as a vital part of community identity. Understanding prior knowledge helps students grasp that heritage is not merely an academic topic but a living, dynamic entity sustained through continuity and intergenerational transmission, offering a deep and humanizing perspective on cultural traditions.

The themes identified through the interview analysis with heritage bearers—associative plausibility, framing, normative affirmation, emotional identification, and motivational incentives—reveal that carrying and practicing cultural heritage strengthens social identity, generates collective emotions, and motivates collective action toward its conservation.

The study achieved its objective of using art and innovation as tools for safeguarding heritage, relying on photovoice as a central technique. The findings show that, beyond its use as an interview method, photovoice facilitates the production of scientific dissemination initiatives through the visual representation of the heritage expressions investigated.

The research on Intangible Cultural Heritage (ICH) was designed as part of a broader curricular strategy, ExpoPaz, which integrates social psychology, qualitative research, project management, and collaboration with external partners. This integration aims to ensure that students learn the social and psychological foundations of group and collective behavior in order to understand social problems. By linking psychosocial theory with the study of intangible cultural heritage, the project directly addresses the crisis of applied relevance that affects the development of political psychology.

            The main conclusion of this study is that heritage-based learning, mediated by artistic methodologies such as photovoice, is an effective strategy for promoting the Social Appropriation of Knowledge. This approach enables students to identify their role in the critical analysis of social change, while fostering their commitment to the safeguarding and evolution of these traditions.

Overall, this study illustrates how heritage-based learning can serve as a powerful pedagogical tool that bridges cultural identity, collective action, and the social psychology of community engagement. These findings highlight the need for further research examining how artistic and heritage-based pedagogies can foster critical reflection, civic engagement, and long-term cultural sustainability.
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